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SUMMARY. More universities are developing on-campus horticultural, landscape, or
botanical gardens. Campus gardens often evolved from the life’s work of one or
a few dedicated faculty members during the second half of the 20th century. Today’s
faculty face different demands on their time, with pressure to conduct research
funded through grants and contracts and resulting in peer-reviewed journal articles.
The role of faculty as university garden directors does not blend well with the
scholarship associated with fundamental research. The work of a university garden
director does blend well within the context of Boyer’s model of scholarship that has
been modified by others not only to accept the scholarship of research, but also
the scholarship of integration, teaching, and engagement as equally valued forms
of scholarship.

F
aculty members serve many dif-
ferent roles over the course of
their professional career. Most

frequently, we think in terms of their
roles as teachers and researchers.
Teaching may occur in the classroom
for credit, or non-credit programs,
such as extension programming, or
outside the classroom in service-
learning activities, internships, and
cocurricular activities (e.g., advisor
to clubs, competition teams, fraterni-
ties, sororities, and honor societies).
Research is well understood to be
laboratory or field-oriented, funda-
mental or applied, integrative or nar-
rowly defined. Service is typically
defined as work, outside the teaching,
research, or extension programs, that
relies upon the individual’s professional

knowledge, such as service to pro-
fessional societies and government
agencies at state or federal levels, ser-
vice to the community on advisory
boards, or other pro bono consultative
activities (Schnaubelt and Statham,
2007). While some institutions
include service to the department,
college, or university on curriculum
committees, faculty senates, graduate
councils, judicial boards, and other ac-
tivities related to the functioning of
the university’s programs (Schnaubelt
and Statham, 2007), Paulsen and
Feldman (1995) identify this type of
work as academic citizenship. Garden
directors may be engaged in teaching,
research, outreach, service, and citi-
zenship; however, the nature of their
scholarship usually differs from the
typical quantitative research common
to horticulture faculty. Rather, the
scholarship may very well be qualita-
tive and is often based on case study.
The objective of this article is to dis-
cuss the role of faculty as garden

directors, their scholarly contribu-
tions, and their contribution to the
advancement of horticulture and the
advancement of the institution for
which they work.

Responsibilities of a university
garden director

Depending on the needs of the
institution, the role of the garden
director can vary; however, it will in-
clude some or all of the following.

INTEGRATING THE GARDENS INTO

THE EDUCATIONAL PROGRAM OF THE

UNIVERSITY. University gardens typi-
cally are integrated into courses offered
in horticulture, soils, entomology,
plant pathology, and agricultural/
biosystems engineering. There are
opportunities to integrate them into
art, journalism and electronic media,
biology, botany, ecology, public re-
lations, theatre, and wildlife biology/
science courses. University gardens
may be used solely for identification
and specimen collections; however,
they are more richly integrated when
used in service-learning, experiential-
learning, and other opportunities.

INTEGRATING INTO THE RE-

SEARCH MISSION OF THE UNIVERSITY.
University gardens provide a valuable
resource for research related to plant
germplasm preservation and conserva-
tion, taxonomic studies, plant evalua-
tion, sustainable landscape practices,
people-plant interaction, science and
natural resources education, and tech-
nology transfer work.

PR O V I D I N G O V E R S I G H T T O

OUTREACH ACTIVITIES AFFECTING

STAKEHOLDERS.Programmingmay in-
clude students (kindergarten through
grade 16), the green industry (land-
scapers, nursery and greenhouse
growers, and turfgrass managers)
and the public (Master Gardeners,
garden clubs, professional photog-
raphers, the arts, church and civic
groups, and alumni).

BUDGET MANAGEMENT AND

FUNDING. Higher education is under-
going a paradigm switch from state-
funded universities to the privatization
of universities. This transition has
further accelerated with the recession
that started in Dec. 2007 (Isidore,
2008). University garden directors will
likely become more engaged in writ-
ing grants and pursuing contracts,
donations of gifts-in-kind, and financial
gifts from foundations and individuals.
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Evaluating the university
garden director

Typically, most faculty evalua-
tion processes are based on annual
planning and goal setting, integrated
with faculty reporting accomplish-
ments and contributions, and then
explaining how these relate to the
annual plan and goals established for
the evaluation period.

A critical component of the an-
nual report is the discussion of the
faculty member’s scholarship. Faculty
scholarship takes various forms: 1)
creating new knowledge: the schol-
arship of discovery; 2) connecting
knowledge to other knowledge: the
scholarship of integration and schol-
arship of teaching; and 3) making
specialized knowledge publicly acces-
sible and usable: the scholarship of

application, also labeled the scholar-
ship of engagement (Boyer, 1990;
Rice, 2002; Schnaubelt and Statham,
2007). Boyer asserts that ‘‘the work of
the scholars also means stepping back
from one’s investigation, looking for
connections, building bridges between
theory and practice, and communicat-
ing one’s knowledge effectively to stu-
dents’’ (1990). The work of a garden
director exemplifies the work of a
scholar.

According to Boyer, ‘‘It flies in
the face of all experience to expect
a professor to engage in the same
type of performance across an entire
career, without a change of pace’’
(1990). The arena of creating new
knowledge is where many faculty start
their careers and where many think we
should all be for our entire careers. For
some, the creation of new knowledge

is the creation of knowledge used only
by other researchers; this is generally
considered basic or fundamental re-
search and results in peer-reviewed
journal articles.

Others will connect knowledge
to other knowledge. This is where
applied research lies and where much
of the work of many horticulture
faculty, including those engaged in
extension and teaching, lies. These
colleagues take basic research, inte-
grate it with other knowledge, and
connect it to practice. Integration is
common in other disciplines such as
engineering, education, communica-
tions, social work, and business.

Still other faculty make special-
ized knowledge publicly accessible and
usable. Those engaged with the schol-
arship of application or engagement
are found in medicine, psychology,

Table 1. Scholarship for faculty serving as a university gardens director.

Type of scholarship Definition Example of work

Discovery The search for new knowledge or new
ways of understanding (Boyer, 1990)

Participation with North American Plant
Collection Consortium

Species reference collections
Germplasm conservation and study
Taxonomic studies
Plant breeding and genetics
Human–plant interaction

Integration Collaborations across disciplines and
bringing new collaborators to help
solve problems (Boyer, 1990)

Sustainable garden and landscape practices
Invasive plant species
Cultivar evaluation before release
Methods to manage, control, or eradicate
Health and nutrition
Physical benefits of gardening
Healthy diet through diverse diet
Combating obesity

Engagement Application of knowledge and in
collaboration with the community as
defined by the discipline (Rice, 2002)

Strategic planning for the gardens
Mission, vision, and relevance
Connection to the local community
Science education
Youth programs
School field trips
Upward Bound or 4-H programs

Teaching The transformation of knowledge through
discipline specific pedagogy (Rice, 2002)

Horticulture courses
Landscape design and construction
Plant identification and utilization
Turf management
Horticulture internships
Gardens management
Plant propagation
Plant production
Volunteer program trainer and manager
Science education in collaboration with

elementary or secondary education programs
Children’s reading programs in collaboration

with university or public library
Public relations internships
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law, audiology, education, architecture,
agriculture, and many other programs.

The activity or impact of the
scholarship of integration, teaching,
and engagement is more than peer-
reviewed journals. It includes books,
wikis [e.g., eXtension (eXtension,
2009)], end-user publications (e.g.,
trade and garden magazines, web-
sites, etc.), invited presentations, and
other measures of reputation.

Rachel Carson’s Silent Spring
(1962) is an excellent example of the
scholarship of integration that was
an impactful work and gave knowl-
edge to the community. Stephen E.
Ambrose’s Band of Brothers (2001) is
an example of scholarship of discovery
and integration that was a case study
of a defined group of soldiers based
on interviews, letters, and military
records that described their experi-
ence and presented it in a way that
others could relate to the human
experience. Both are seminal works
that are not peer-reviewed journal
articles, yet demonstrate a high level
of scholarship. The key to them being
acceptable scholarship is that they
have been peer validated.

A garden director’s work is peer
validated as well. However, it be-
comes incumbent upon faculty, who
serve in this role, to demonstrate how
they have communicated their work
and how it has been validated as
scholarship (Weiser and Houglum,
1998). Examples of validation mea-
sures are adoption of materials in
programs of their peers or invitation
to participate in workshops and sem-
inars. Communication of the work
may be through radio and television,
websites, garden magazines, industry
newsletters and magazines, or news-
paper articles.

When evaluating the work of the
faculty member who serves as a uni-
versity garden director, we need to
identify the connections made and to
assess the impact on the communities
served. Identifying the communities
and the connections is a relatively easy

thing to do; communities served are
other researchers, teachers, extension
personnel, consultants, industry, end-
users (e.g., gardeners, children, col-
lege students), and state and federal
agencies. The connections made are
the various programs reaching the
aforementioned communities. Im-
pact will be measured by hits on
websites, circulation of stories in mass
media, adoption of practices, changed
behavior, and lives changed. Table 1
presents the way the work of faculty
who serve in the role as university
garden director relates to scholarship.

The challenge of accepting the
work of university garden directors
as scholarship may be easier with
deans and provosts than it may be
departmental faculty and college
committees who review tenure and
promotion packages. According to
O’Meara (2005) ‘‘campuses that ini-
tiated policy reforms to encourage
multiple forms of scholarship were
significantly more likely than their
counterparts to report that teaching
scholarship and engagement counted
more for faculty evaluation, to report
a broader set of criteria used to assess
scholarship, and report a higher per-
centage of tenure and promotion
cases that emphasized their work in
these areas.’’ It becomes critical for
leaders to accept multiple roles for
faculty over the course of their career.
Schnaubelt’s and Statham’s (2007)
work showed that faculty review com-
mittees tend to be the roadblock to
accepting multiple and/or different
faculty roles.

Garden directors can make a sig-
nificant impact on advancing horti-
culture and enhancing the reputation
of departments and universities through
their work. Their work is measured not
just in refereed journal publications.
Rather, it is measured also by writing
to show the connections made and
the communities served through the
university garden in a wide array of
outlets, including garden magazines,
newspapers, the Internet, radio, and

television. Therefore, it becomes in-
cumbent upon administrators to be
engaged in a broad discussion over
what constitutes excellence in the acad-
emy, taking into account the mission
of the institution and the needs of
undergraduate and graduate educa-
tion and knowledge discovery and
transfer through outreach.
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